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“ Education is a " atmosphere, a discipline of life.” 

ON SOME ASPECTS OF SLOJD. 

By C. Russell. 

^ Paper read before the Woodford Branch of the P.N.E.U. 

my chief object being to show cause why Slbjd should 

firs n t C ? h take an h ° n0rable P lace in our schools, I must 
first gm, my reasons for believing-what many, I know do 
ot believe— that, as a school-subject, Slbjd not only has a 

:s^r"i e ’ u ut a vaiue at ieast as &reat as that ° f 

favour wi SC °° r SUbjeCtS tbat have hitherto enjoyed more 

then it ti 6 ry St ’ m , a W ° rd ’ lo ° k first at the absol ute, and 
then at the relative value of Slbjd, before we can decide either 
tor or against it. 

Before 1 proceed, however, to deal with even the first of 

ese points, I must state shortly what Slojd, as I under- 
stand it, is. 

rime was, the histories tell us, when it was necessary to 
explain to an English audience that Slojd was neither a person, 
Hpj > cl P^ ace > nor a. patent medicine, but thanks to the spread 
o ducation, those dark ages are now past, and an average 
j n g ls hman can generally tell you roughly what Slojd is, 
lough he may not be quite sure of the spelling. 

I he history of the word throws — in this case — but little light 
°n the thing , so I shall not dwell on it, but merely content 
myself with stating boldly that Slojd y the Swedish word, is 
sti 1 recognizable in our own sleight of hand — and that Slojd 
e thing is a system of educational school hand -work. A 
s ystem of educational school hand-work : a SYSTEM, because 
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SLOJD. 

it depends upon certain well-defined principles and foli 0w 
I ceS weH-defined method ; educational, because it is 
not in any sense intended to give mere technical instructs 




io teach a trade, but-in the highest sense— to educate; j 
" school hand-work, because, though men (and women) 
y ■ it with advantage, it is primarily intended for 


miv engage 111 iL W11, 07 A jor 

school-boys, and, -I should like to add with emphasis, if not 

with authority — school -girls; and I use the broad term 
HAND-WORK, because the system is by no means confined to 
wood — as many suppose — but may be applied (though, 
perhaps, less profitably) to card-board, metal, and other 
materials. As Wood-Slojd however is the form in which the 
system has made what progress it has made in this country, 
I shall confine my remarks to-night to that particular form. 
And now, if I am to ask you to put a value, especially an 
educational value, on this system of school hand - work, you 
must bear with me if I describe it somewhat in detail. 

Though, like all wise systems, it is slowly broadening 
down, it does still ultimately depend upon a few underlying 
principles which its founder, Herr Otto Salomon of Naas, and 
I think I may say, most of his disciples, are inclined to regard 
as essential and inviolable. 

These fundamental principles may be summed up thus : — 

(i) The aim must be educational, not technical. 

21 Ihe teacher must be an educator, not a mechanic. 
j 3 ) The teaching must be, as far as possible, individual. 

4 / Ihe work must be systematic and progressive, and 
follow a sound method. 

To take these points in detail : 

• rl Th t aim mustbe edu cational. The teacher of Slojd that 
that v V e teacher everything else, must ever bear in mind 
not n 1 1 Uslness to ma ke a good and wise man of the child, 
sole C t 6 Ver / ar P enter - There are clever carpenters, and to 
enough with ° Ut m tb ° rou ^ school of apprenticeship, often 
wte tn ^ bl ° WS > but the ^ of good and 

The atmos h * * amentab ly short of the demand, 
cleared of the p^sdW' WOrk " sho P must be absolutely 

tipns ; there mu t v . ° ^ va P ours of commercial considera- 
compfoted worV tn ' n ° more question of the money value of 
m J It " ° f that of completed copy-booke-nor 
encouraged to persevere, because skill * n 
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hand mg tools may be useful to him in after life-thorn* 
useful it undoubtedly will be -but because clumsy and 

ignorant hands disgrace a man no less than a clumsy and 
ignorant head. J 

We complacently place ourselves at the head of the animal 
creation because forsooth of the cunning of our brain and 
tongue, but I fancy our claims to superiority would be no less 
valid, if we based them upon the cunning of our hands. 

(2) The teacher must be an educator. He must know, and 
if possible, have been trained, haw to educate and not be a 
mere mechanic, however skilful. A carpenter who is merely 
a carpenter can no more educate children through carpentry 
than a Frenchman who is merely a Frenchman can educate 
them through Trench. Whereas, in the hands of a clever 
teacher, carpentry - 1 am bold to say-may be made almost 
as powerful an educational instrument as Language, Science 
or any other of our time-honored studies. I shall return to 
this point presently, and will only add here that though the 

teacher of Slojd must be primarily an educator — he or she 

must at the same time be thoroughly skilled in the use of 
tools, (and not only know how to handle and sharpen them, 
but also understand their construction and theory. I would 
even say that a knowledge of mechanical drawing, and of the 
nature and properties of the different woods, is also requisite — 
that the Slojd specialist, in short, must be as fully equipped 
for his task as any other specialist. I emphasize this point 
because certain enemies of Slojd have misrepresented its 
friends as holding the ridiculous opinion that a few weeks at 
Naas, or elsewhere, can turn — as if by magic — persons who 
have never before handled a plane into skilled carpenters, 
able to hold their own against men who have grown old at the 
bench, and fully competent to teach. No, the ideal teacher 
°f Slojd as of all else, is the man who is master of his craft, 
and though in the present un - ideal state of our educational 
labour-market, we have often to make the best of imperfection 
and pay incompetence a good wage, the capitalists — which is 
to say the parents — are at length beginning to question the 
traditional processes, and will soon have “changed all that.” 

(3) The teaching must be individual — individual, that is, 
as far as is profitable and practicable in a class of more than 
°ne. Ihere are some things, of course, both in the class- 


324 


SLOJD. 


room and the work-shop that it would be an umntellig ent 
waste of time to teach individually, but, on the other hand, 
many of the compromises of the former are entirely out of 
place, if not impossible, in the latter. It would be just as 
absurd to put tools and material into the hands of a class 
and expect them to perform each successive step of a given 
operation at one and the same time, as to set their dinners 
before them and ask them to carry out the different steps 
of that complicated operation simultaneously and satisfac- 
torily. It is generally possible in class-room work to dictate 
the right answer, or put it on the black-board (of course with 
oral explanations) and, in this way, to show the whole class 
where , and often why, they are wrong. It is often possible 
too — and expedient — to form rapid wholesale judgments of 
how a certain piece of work has been done. But to judge of 
a squared bit of wood, or a joint, or, the finish of a box, you 

must handle it yourself, put your own finger on the defects 

and their remedies. In the class-room, too, there is often so 
much division of labour , that what looks like class-teaching is 
in reality very largely individual, but from the Slojd work- 
shop, division of labour, from the moment the worker touches 
his material, is rigidly excluded. Each object must be 
entirely made by one pair of hands. Even the teacher must 
illustrate his instructions on another piece of wood. Success 
or failure will thus depend upon individual effort alone, and 
1 e grow th of self-reliance be encouraged. 

4; The work must be systematic and progressive , and follow 
frmrf” met iod. In other words, it must be true to certain 
ndamental and univerally accepted educational principles, 

the known ^ S . tep ’ ^ rom t ^ ie eas y to the difficult, from 

\ r e Unknmn ' and 80 ° n - School work-shops 
where from ° - conc * uctec * u Pon the opposite system, 

tained bv sffvfn f °° 11Sh that interest can only be sus- 

boys (and nerlf i° r * eSS ^ reet * om °f choice and action, 

their fancy Suggests t^thirTh 1° attempt whatever 

however 4xp g frietc£ S fi ^ , °^ ^ fli ^ htS ’ and 
method essential n gers. But is this sacrifice of 

in the class-room ? And'ffnot , SUStainin & of interest 
work-shop ? Nav ic , ) m c ^ ass “ r oom, why in the 
the easier the staw* V ' ' ■' Very °PP°site the truth — that 

«ages by wh.ch you lead the child along a 
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new road, the more sktlfu ly you , with your hidden art, enable 
h,m to vanquish difficulty after difficulty, as of his own 
accord, the more surely will he gain a sense of real power 
and with that sense, a real interest. ’ 

The visible signs of these 'invisible principles, -/^ 
models - admit of course of indefinite variation, and to my 
mmd, the series of Naas, Leipzig and other centres are 
but varying expressions of the same fundamental idea 
differing only as our Yes from the German’s Ja But I 
must give you something more than generalizations, and 
shew you a few actual models, from which you will be able to 
judge to what admirable method the old happy-go-lucky 
schoolboy carpentry has been reduced. As an old 
Naas student, I obviously choose the Nilas series, of which I 
have brought with me a few of the more portable specimens 

Belore asking you to look at the models themselves, 
however, I ought perhaps to state the general conditions 
that an educationally sound series is expected to satisfy. 
They are shortly as follows : the models must consist of 
familiar, useful articles, of varied and artistic shape, and 
of graduated difficulty, the earlier ones being quite easy 
and such as can be made with the simplest tools. Each 
model must introduce some new manipulation, and must 
serve as the stepping-stone to the next. To give you an 
idea of how thoroughly this last principle is carried out 
in the Naas system, I must tell you that the work of a two 
years’ school course (for a boy of 11 or 12 say, working 2 to 
3 hours a week) has been carefully analysed, and found to 
consist of some ninety fundamental manipulations. These 
manipulations — technically called exercises — have been ar- 
ranged and numbered in order of difficulty — approximately 
only, of course — and thus serve as a basis for the models, 
each of which, while introducing one or two new exercises, 
also affords practice in those with which the learner 
is already familiar. This first model, for instance (called 
a Pointer and used in Sweden by children in the 
Kindergarten to point to their letters) involves the first 
two exercises, viz ; the long cut, and the cross cut ; this 
one, the first 3 : long, cross and oblique cuts ; this one 
the 1 st, 2nd and 4th ; — long, cross and bevel cuts, and so 
on. The first two models are made entirely with the knife — 
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„ the simple* of all tools, and one with which every , 
flmiliar- in the 3rd the saw .s introduced ; ,n the ' 
the plane ; in the 6th the bit and brace; in the ;th the 

a" d so on. must , he series be worked methodically 

through, but there is also a carefully and logically thnu^, 
method for working each model. I his first simple-lookW 

O • _* llnvnn unnnnup tli« S 


And not 


only inusi me ^ CLU °uicallY 

there is also a carefully and logically thought 
out meuiuu mr working each model. 1 his first simple-looking 
round pointer, for instance. Do you suppose the children are 
given some such rough bit of wood as this, and a knife, and 
then, with the model before them, told to cut away as they 
like ?’ By no means ! They are first told to make the f ou V 
sides equal and square, using rule and square and working to 
measure— then to square the ends — in itself no mean task, nor 
without much moral significance, as 1 myself have experienced. 
They have then to draw diagonals at each end to fix the 
centre line — and note that should this be omitted a model is 
often spoilt. A smaller square again of specified size, must 
then be drawn at the end which is to be the point, and the 
wood is cut to the shape of a topped pyramid, having first 
been set out with rule and pencil. It is then made octagonal, 
then round, and then, at the blunt end, cut to the required 
length. This working accurately to measure is in itself of the 
greatest educational value. Not that the pointer would be 
any the less serviceable if a trifle longer, or shorter, or thicker, 
but because in the higher models— and indeed wherever in life 
there is an interdependence of parts,— accuracy is of such 
extreme importance. A\ hen the knife has done its part quite 
■ atisactorih but then only the model may be finished off 
with sandpaper. 

Personally, indeed, I should be inclined to postpone the use 
a det as '*■ ma y so much slovenliness, but that is 

Personlii W ^ lch f ach te acher may well settle for himself. 

making of ’each of S t ir ld advocate the preliminary 

the eyes of the H slm P ler models by the teacher, before 
concrete what twV ** * means of showing them, in the 
this first model s'' ? Ve d °‘ You see then that even in 

followed, connected* 1 st 6 ^ U J S ’ ther ° is a definite P lan to be 
togically as thr f ^ wblcb follow each other almost as 
Child ask Why ' th & pro P osition of Huclid. Should the 
that supreme teacher can always answer BECAUSE, and 
p eme word therefore will be often on his lip*. 
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And let me here add that the child may well be asked to 
draw his model (in all its stages) either before or after 
making it. In this way he will not only be training hand 
and eye in a still further degree, but he will also gradually 
learn to work from drawings alone, and gain the power of 
readily, reading the flat as relief, and— what is far more 
difficult— of expressing relief on the flat. I will also add 
lest any of you should be enamoured of examinations, oral’ 
or written, that I have seen wood-work “ Papers ” that amply 
satisfied the essential condition of all useful examination 
papers, which is, I take it, that besides testing knowledge of 
the particular subject, they shall also test general intelligence. 
I must not take any other model in detail, or I shall weary 
you, but you will readily believe that all I have said about 
this first easy one applies with increased force to the more 
complicated ones that follow. 

If you will presently look through these that I have in 
front of me, you will 1 think see that they, the models, are 
all familiar and useful articles— in Sweden, that is, where 
they were designed. They are also sufficiently varied, and 
curved outlines and surfaces are constantly coming in to 
break the monotony of too many straight lines. I said also 
that one condition of a good series of models was that they 
should be artistic — but beyond stating that this series was 
submitted to one or two leading Swedish artists, with entirely 
satisfactory results, I will not emphasize this point. I should 
just like to say, however, that even if you should consider 
these things hopelessly useless and ugly and inartistic, you 
will have proved nothing against the soundness of the Sldjd 
principle — you will only have proved the insufficiency of this 
particular application, and that a simple, useful and artistic 
series of models has yet to be invented. 

Having told you in outline what Slojd is, and how it should 
be taught, I enter upon the more difficult task of estimating 
its educational value, and saying why it should be taught. 

First let us look at what I have ventured to call its absolute 
value. What would a boy (or girl) learn — to put an extreme 
and almost absurd case — who should be educated upon Slojd 
alone r Much, very much ! They would obviously remain 
utterly ignorant of many important branches of human 
knowledge, they would learn neither to read nor to write, nor 
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t^hn^but, upon the other hand, they -would certail 
rain their eyes to real power m seeing, and their hands Z 
red power in doing, and would moreover-other things bei ng 

equal— -be sure at least of a sound body. But this is not al f 
They would be doing something too towards a sound mi nd ' 
for in the hands of a wise teacher a skilled educator, they' 
would learn, I fee 1 certain, to be orderly, accurate, attentive 
industrious, thoughtful, and self-reliant— nay, I will go even 
further, and add truthful. Orderliness, accuracy, attention 
industry, thoughtfulness, self-reliance, truthfulness — verily a 
list of nearly all the virtues ! And can these precious seeds 
indeed be sown in a workshop ? Yes, I have no doubt' of i t 
and with no less chance of fruition than in the class-room or 
the house of God. For, in the first place, is it not an ac- 
cepted fact that all work directed to a useful, and therefore to 
an honourable end, and done under the eye of a wise master 
may be made a means of character-building ? And, in the' 
second place, think what is involved in squaring a piece of 
wood, moulding a curve, or fitting a joint, under the system 
1 have described. The simple straight line is the very basis 
of all construction, and enters, in its various combinations 
into nearly everything our hands can fashion— and yet how 
few of us can even draw it on paper, much less produce it in 
wood ! We are satisfied with an approximation, with getting 
•t nearly right. And is not that the characteristic of most of 
our thought, our action— that we are satisfied if we can keep 
pretty close to the line of the ideal ? But must not the boy 

nnt ^ Tn l t l Cnt accuratel >' lear " to think accurately ? Is it 
speakimfof th* ffU ! deS the knife ? 0f course I am only now 
other v k ° ^ s * a ^ es hand-work, which, like most 

then no do' hTV t0 kecome a ^ ter a time mechanical, and 
Sngfrom l0SGS mUCh ° f its educational value. But 
school-boy would p GrS ° nal experience, I should say that no 
farther that in ha ver reach the mechanical stage. Notice 

confusion-the atm W ° i ^ Ks n ° thin & to lead to mental 

reached it • idleno ° Car ’ and tke bo y knows when he has 

concealed— and 7 °°’ Stands seb -condemned, it cannot be 

. ana he re I am , . ; 


am perforce led into making compari- 


sons — it cannot h* ~ ~ ~~~ iiui ' 

slovenly make-believ C ° ncealed b y specious half-truths or 

wise master will neitT 5 . must Work for himself, for the 

nei,her *ive nor allow help, and « copying ” 
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is simply impossible ; carelessness and inattention bring their 
own swift punishment— sometimes, though rarely, with blood- 
success is attested by the work itself as it grows under the 
deft hand to the required shape ; failure also is self-evident’ 
and often the reason of failure. Nor can failure easily be 
hidden. A line is either straight or not. If not straight it 
cannot be juggled into looking straight. The word is true 
and teaches truth. There is no possibility either of dis- 
honestly putting down the right answer to the wrong 
working. It does sometimes happen in the more complicated 
models that inside defective work may be concealed, but this 
the teacher is careful to guard against, and seizes his oppor- 
tunity of pointing out that fair without and foul within— even 
in woodwork— is of the nature of hypocrisy and lying. 

And the School work-shop is especially blessed in that 
the element of chance— that fruitful source of evil— can, 
in its worst form, find no place there, success and praise 
depending only upon honest, steady, intelligent work, not 
upon random guessing, or lucky “tips,” or the colour of a 
card. Moreover, all progress must be real progress. A 
boy may scrape through to the end of his Latin Grammar, or 
even his Algebra, with little or no real knowledge of the 
middle or beginning, but he will never reach the higher 
stages of hand-work, till he has thoroughly mastered the 
earlier ones. And “thoroughly mastered” means “thoroughly 
mastered” not “committed to memory for to day and for- 
gotten by to-morrow.” 

Have I attempted to prove too much r Will some one ask : 
“If, as you say, the workshop is the nursery of all the virtues, 
why are our workmen — as a body — still so far from models of 
virtue r” My answer is ready. I do not say the workshop is 
such a nursery, hut that it might be ; nor am I indeed 
speaking .of the commercial workshop, where the aim is 
money, where hurry pays, and where often dishonesty at 
least seems to be the best policy, hut of the educational 
work-shop, where the aim is character, where time is not 
money, and where good work — for there must be no de- 
moralizing “prizes” — is its own bountiful reward. And even 
here, in the ideal educational workshop, the influence of the 
teacher counts for more than I can say. Material, tools, 
models, are in themselves of little moment, it is as a medium 
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1 that they are invaluable, a medium by which tv 
OI , rated heart and mind can work on hearts and minds th* 
at, s. 1 mould. And I do no, say there wi„ ^ 
M ures _charn> a man never so w.sely, the charm 
sometimes fail— I only say there will be many successes. 1 
' So much then for what I have called the absolute v a lu e 
Slojd Now for its relative value— though here I f eeI 
ground to be much less secure. Very many people will agree 
with me when I claim for hand-work a distinct educational 
value, who will probably not agree with me when I CO m e to 
compare that value with other values. This is, indeed, none 
other than the old, old question which under many an alias-! 
has puzzled our fathers and our fathers’ fathers, and will 
continue, I doubt not, to puzzle our children and our children’s 
children : What shall we teach in our schools ? What 
knowledge is of most worth : What do we mean by Education ; 
What is the end, the final aim, of Life ? It would be an 
impertinence in me to attempt to work out in a few minutes 
a solution to a complicated problem unsolved by centuries 
But as you have done me the honour to ask me here, I may 
at least state in a condensed form the sort of answer to which 
after some working and thinking, I have been led— an answer 
which, however it may differ in a few details, is in the 

problem 6 83016 ** ^ ° f numberless other workers at the 

of^rr™ 7 1 ° f a11 education the "> the education both 
1 e of P a " f ° f ' take '° be -‘“ an admirable 

tteTulrn T baur ‘ es “effective virtue." Bu, to reach 

must we be provided! h m th ® WEy . ° f e( l ui P ment 

hearts be 1 of l ^ bat s * orebou ses of virtue must our 

ments of thoncS ! ■ ° Ur memories •' "’ ba t perfect instru- 
Perfect instrument ° U f minds ' and — ma y we not add— what 
<'» <hey not all „ 0 to 0f T tl0n , ? ur bodies ! Heart, mind, body, 
we neglect without rl- ° mabtn 8' of the complete man ? Can 
we without dano-e an lb er the cultivation of either ? Or can 
which I include i n .f° St ^ 0ne d r No, the true education — i' 1 
begin — I am n s ra ction— of heart, mind and body, must 

tbe c hild will one d t0 Say . it ~ i in the cradle, and, though 

Lome, school, world ^ r ° W lnto a man > must never cease, 

tmue the work of tt! : l ^ a11 one ; each should but con- 

e °t er ; and that work is to foster and 
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brmg to fru,t, on whatever of good has been implanted in 
man-to sttfle and destroy whatever is an influence for evil 

And thus ,t seems to me tha, the sehool has a threefold 
duty ; to ms, rue, and train the heart, to instrue, and train the 
m.nd and— if you will allow me the expression_to instruct 
and tram he body. And these three are so elosely inter. 

C °? n r, Id .’a T T" b6 negleCted ultimate loss. 

I hold this so firmly, ,ha, even if you could prove to me- 

what we so often hear said-that the precious years of school 
life are all too few to think seriously of anything but the 
mind-and in a few odd half-hours perhaps of the heart-1 
would urge that a little neglect of all were better than entire 
neg ectofone. 1 here is certain obvious food for the mind, which 
is a very necessary of any life worth the name, and if I had to 
choose between teaching a boy Slojd and giving him skill and 
intelligence in the use of his Mother Tongue, or a love for its 
Literatuie, or an acquaintance with the broad lines of History-, 
or the broad principles of numerical operation, or a few 
fundamental notions as to the nature of the world he lives 
in, I should, I need hardly say, let Slojd go to the winds. 

But if my choice were between Slojd and a foreign tongue 
(whether ancient or modern) or the dry bones of grammar, or 
of history, or even the dry bones of religion, I should as un- 
hesitatingly let these go to the winds and hold fast to Slojd. 

But 1 do not think anybody ever is reduced to this ex- 
tremity. We only ask for Slojd or at the most 2 hours 
a week, and I cannot believe that the most ideal time-table 
ever excogitated would be any the less ideal for including 
it. How common it is to have school periods of an hour, 
and often 5 in the day! Now I am convinced that if 10 
minutes or even a quarter of an hour, could be taken from 
some of those long spells of mental exertion and spent in 
the healthy atmosphere of the w-ork-shop, both teachers and 
taught would be the gainers, body and soul. And even if, 
with all possible compression, no place could be found in 
the regular time-table, surely nothing but good could come 
of holding a weekly class out of school hours. Far from 
imposing a fresh burden on the already heavily burdened 
■child, it would even then come as a relief after the restraint 
and high-pressure of the class-room, for by no means one 
of the least of the advantages of Slojd is that children 
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generally enjoy it and-m happy ignorance of OUr de 
upon them — look on it in the light of a pleasant p asti ** 
Indeed, when is a child so happy as when he i s doj ' 
or undoing-something with his hands ? Is not the V LT 
existence of this instinct of activity an argument f 0r 
inclusion of hand-work in any system of genuine educati 0 ® 
and a condemnation of our inhuman traditional methods of 
“sitting still.” 

I for my own part am not sorry to remember that I g ot 
least as much pleasure at school out of the few clumsy lo^ 
sided boats I managed, under the tuition of a schoolfellow t~ 
hack out with a pocket-knife, as from the whole bundle of’ ° 
mental productions — clumsy and lop-sided too, I make ^ 
doubt, and certainly not produced without very much labour 
and sorrow. 

I would say then to parents and teachers : Give the best of 
your time to the mind by all means, especially to its training 
but by all your hopes of the kingdom that is to come, do not 
neglect either the soul or the body ! Nay, you will reach 
both mind and soul through the body. By encouraging your 
children in a healthy bodily activity, you will at the same 
time be encouraging a healthy natural instinct. You will be 
likely to keep their mental activities the healthier, and you 
will stand a fair chance of stifling in their birth certain morbid 
p ysica conditions which, unstifled, may prove disastrous to 
o y and mind and soul ; by teaching them to use their hands 
tnL?T mt f 1, 8 ;en,I >’' y°» will not only be giving them new 
triJTr Y " eW , resources . b“' you will also — as I have 
obterva^° W_ a ‘ hem mUch in the "ay of self-reliance, 
doL7 nl; 7 ?me ?* and '™hfulne Ss . But you will be 
opportune" f ha n " S - You "'iH be affording them an 

special powers lie-?jn'th ’ ’ ,, brf< f e '* “ t0 ° late ’ where th, ' ir 
them to find nn e head or in the hand — and helping 

too often ^.an" MVer f t0 that fateful question — that chance 
You will moreover^en ahl ^~ What shal1 1 do Wlfh m y li f e * 

galling reproach f - man Y a child to wipe away that 

the class-room up^n 8 ^ 1 ^! 7 Which we are so P rone to cast in 
own particular line ^ " t° d ° not ha PP en to shine in our 
^t the chance mUrht^ their hands > if the y could only 
bra ins in a life - ZT better work in a year than our 

e - You will be giving them a fuller under- 
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standing, and therefore a fuller pleasure in some of the 
commoner everyday things of life, and in the underlying 
principles of innumerable human productions ; but above 
all— and sometimes, when I look about me, I think that 
this gain alone should suffice to give Slojd an honourable 
place in our schools— you will, if yoU r methods are sound 
and your own heart is right, give them respect and love for 
all honest hand-work and honest hand-workers, and so save 
them from that blight of shame which still fastens on many 
and many a human being at the thought of doing any honest 
work whatever, and on still more perhaps at the thought of 
working with their hands ! 

Ladies and Gentlemen, you must pardon me for saying in 
this connection that, in my opinion, one of the first steps 
towards making this world a happier place is to get men and 
women not only to say but to believe— and belief is practice— 
that no work that is essential to the continuance and well- 
being of humanity is below the dignity of the best or wisest 
of us, and further, that all work that is unpleasant, or 
repulsive, or involves danger, must, within certain obvious 
limits, and in the absence of perfected machinery, be shared 
unshirkingly by all. 

io say now in a few words wffiat I have said in so many, it 
is my opinion that Slojd — a name I am prepared to apply to 
any carefully thought out system of educational hand-work, 
whether it comes to us from Europe, Asia, or America — it is 
my opinion that Slojd has an irresistible claim to a place in 
every school in the country — whether primary or secondary, 
for boys or for girls — every school, that is, that aims at 
making the best possible of the precious human material 
entrusted to it, not for its own profit, or the profit of any 
individual or body of individuals, but for the profit of society 
as a whole. 

I can hardly hope to have convinced everybody — if any- 
body by this necessarily inadequate statement of my case, 
hut may I say in conclusion that my opinions are chiefly 
based upon personal experience in several educational (and 
other) workshops, and may 1 suggest that my opponents, 
while cross-questioning me to their hearts' desire, delay to 
pronounce final judgment till they too have taken their turn 

the bench. 



